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Abstract 
Problem Statement: We have tried to figure out radiography of the theoretical and investigative characteristics of the academic 
assessor such as they appear within the documents and the researches from the scientific literature. 
Purpose of Study: The main goal of the paper is to investigate the portrait of the academic assessor from the perspective of the 
students. 
Research Methods: The investigative part is done through the analysis of the survey about some aspects of evaluation in higher 
education and the projective tools (essays). The sample comprises 909 students from different Romanian university (for 
quantitative analysis) and 95 students from the science of education study program (for qualitative analysis). 
Findings: The academic assessor portrait was figured out by the students considering some criteria: the assessor subjectivity, the 
used assessment methods and the competence witch are assessed by the assessor. In terms of the gained results we have described 
the perceived assessor portrait from the students’ point of view. The gained data were correlated with the data derived from the 
literature and with other studies upon this topic.  
Conclusions: The results obtained after the quantitative and qualitative analysis help to figure out more clearly the type of the 
desired assessor within academic environment from the students’ perspective. The academic assessor ideal profile could be useful 
for those who want to improve their assessment modalities. The discussions were pointed out at the end of the paper, and also 
some new research directions were emphasized. The results of the study could be useful for the studies regarding the academic 
evaluation and assessment and also for the optimizing the quality of the academic teaching and learning process. 
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1. Introduction  
 Assessment is very important at all teaching levels, but especially at the academic one. Rowntree asserts 
that „If you want to learn the truth about an educational system you must look at the assessment 
procedures”(Rowntree, 1997, p.1). The assessment process ways, the assessed competences and forms and marking 
describe very well the whole teaching system and the specific educational politics. The assessment process 
significantly influences the other curricular components of the teaching system, is „the heart of the whole teaching 
process” (Boud, 1990; Brown, 1997; Gibbs and Coffey, 2004; Ramsden, 2003; Norton, 2007). It has a training 
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effect on the students teaching. By the way the assessment is done we can value whether the students involve in 
learning deep or have a superficial learning. Depending on the competences taken into attention in assessing we will 
be able to do the description of the learning seriousness and we’ll assert that the professional training qualifications 
quality standards are achieved.  J. Briggs asserts that: „what and how the students learn depends in the first place of 
how they think their assessment will be done. Depending on the assessing steps the students reconfigure all their 
learning process „the students experience about assessment induces the way it will tackle the next learning” 
(Entwistle & Entwistle, 1991; Marton & Saljo, 1997; Ramsden, 1991, Trotter, E., 2006). 
The etymological forwarding explains the terms complexity used during the assessment. The terms that 
appear in the literature, from different cultural spaces, are: assessment and evaluation (eng.), évaluation and 
estimation (fr.), schätzung and einschätzung (germ.), clasificación and evaloración (es.), valutazione (it). The word 
assessment comes from the latin assidere, meaning sitting next to. This underlines the link between the assessor and 
the assessed, and the fact that there can be a strong team work between the two, as A. Stoica (2003, p. 23) asserts. 
The English author, Peter Knight, analysis the medieval latin term assessus which would mean sitting next to, but 
also attending in the judge’s office (2006, p. 436). In the latin dictionary the term appears with the forms assideo, 
ere, edi, essum meaning sitiing, sitting next to someone, helping someone, being a judge next to someone, to be 
(sit)close, helping in judgment, staying in a school, taking care of somebody’s health. Assessus is the perfect 
participle form of the verb, so it would mean “helped”, “assisted”. If were to adapt this word to education it would 
mean that the assessment id the one which helps judging behaviors, but also the one helping, having the role of 
attending the learning. The French author Gérard Scallon says that the specific vocabulary is being “renewed” so, 
the measuring, evaluating, testing terms are less used in the Anglo – Saxon literature being replaced with assessment 
which replaces them all and reflects the assigning of “diagnostic, formative and summative”(2007, p. 13). The 
translation of the term refers to “judging, assessing or appreciation”, which is not just a simple change of terms, but 
a re- framing of the perspective (Scallon, G., 2007, p. 13). We can underline by analyzing the factors that decide the 
assessment process quality, but also by the etymologic forwarding, which in this process is a very important 
element: the academic assessor. Its aim is the more important the more the university assessment has numerous roles 
(motivational, formative, classification, decisional etc). It would be better that both the assessor and the assessed, 
from the university field, used the formative functions of the two assessment types: „learning assessment” and „the 
assessment for learning” (G. Stobart şi C. Gipps, 1997), which explains certain confusions which can come into 
sight in practical training too. The teacher has to capture “the added value” (A. Stoica, p. 9) which he produced (the 
learning assessment), but he has to use the assessment’s formative effect too (the assessment for learning).  
This assessment for learning concept is underlined by the British author, Sally Brown in a paper entitled: 
„Assessment for learning” (2004, pp. 81-89) with examples at the higher education level. The author asserts that the 
assessment helps a lot the students in learning. If they want to accede to a deep learning and a specialized 
qualification they have to take into account the assessment process and to include it in their own training. The author 
thus concludes that in order to be sure of the part assessment takes in at the learning process; we should make “a 
learner centered assessment” reflected at the student centered curricula level. This means that we have to adjust the 
methods and approaches to the level of the competences to be assessed, to try and validate the assessment tests (the 
theoretical as well as the practical ones) by approaching the post graduate assessment criteria, to ensure its 
objectivity and transparency, its efficiency and to give equal opportunities by inclusive assessment, adjusted to the 
students individual needs. 
 The academic assessment has to be a support for the learning autonomy and for the life formation. The 
measurement criteria are support points in their own learning because of the self evaluation abilities usage. In order 
to do this the students have to be involved „as active partners and actors of the assessment process” (Taras, M., 
2002, p. 508). Brown, S et al. think that when speaking about assessment we can notice that there are actual 
directions which value the independent work as opposed to the written final examination, the explicit criteria against 
the implicit ones, co-operation against competition, the results as opposed to the objectives, the interest towards the 
competences and not the contents, the modular assessment and not the final one, the assessment which has as a 
priority learning and not necessarily, passing to an advanced level (1997, p. 13).  
 This way, the academic assessment researchers underline that to its studying one has to give a greater 
importance (because it has a major formative impact), and the teachers it’s necessary to have the competences of a 
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good assessor (acquired by means of theoretical and practical studies in the field). These assessor competences can 
be analyzed by means of the students who are the recipients of the process. That is why the present study aims at 
analyzing which is the student’s perception on the assessors they have within the higher education system and which 
is the profile of an ideal assessor.    
2. Method 
 The first part of the research was developed on 909 students. The lot was differentiated by the variables gender, 
and comprises 200 male and 709 female students. By the profile variable the subjects’ lot comprises 660 humanities 
and 249 theoretical studies profile students. The study year variable comprises 243 students in the 1st year, 478 in 
the 2nd year and 188 in the 3rd.. The second part of the research (the qualitative one) was done on a plot of 95 
students from the 2nd year of the Educational Sciences Faculty who graduated an assessment methodology course.  
The method which substantiated the investigative steps was the questionnaire based investigation. The 
research regarding the assessors profile was done based on a questionnaire on a certain number of students. The 
questionnaire was designed from 20 items which have 1 to 5 answers (where 1 stands for “poor” or “no answer”, 5 
meaning “very good” or “very much”). The items refer to acquiring data regarding: the students opinion about the 
competences they are assessed for by the academic assessor (the information repeating, their understanding, 
applicability, creative problem solving and the psychosocial ones); the students perception on the competences they 
would like the academic assessor to use; the estimation of the assessment impartiality in the university; the 
perception on the assessment methods which are applied to them along the academic teaching activities and the 
perception on the assessment forms used by the academic assessor. The questionnaires were sent and applied in 
March-June 2007 at different universities from the country. The subjects were ensured of their answers 
confidentiality.  
For the qualitative data I used the analysis of some unstructured essays which the students prepared in the 
portfolio for the subject ”Assessment methodology”. The students made an essay which was created as a letter to his 
assessor. The students had already taken part at the course and the applications from the assessment methodology 
field in order to do the essay.  
 
Results 
 In studying this we were interested in finding out if the students appreciate the teaching process, depending 
on the performances grading. Thus we applied Independent Sample T test in order to estimate the teachers didactic 
process quality depending on the median for the academic performance (Mediana = 8,00). The results are significant 
meaning that the ones with lower results (t (907) = 5,45, p <0,005) then the median appreciate less the teaching 
process given within the academic field, as compared to the ones that have averages better than 8,00. The students 
that have better results appreciate more the educational offer, and take part at the teaching activities more, 
appreciating them to be better. This study proves that when the academic teacher’s assessment is done one has to 
take into account the results obtained by the student, because the teacher’s profile is defined by the students learning 
performances. The most frequently used way to measure the teaching quality is by direct assessments of the 
students, but also by their academic results (Biggs, 1999). The researches on what the students define as quality 
teaching, the many assessed aspects prove to be valid, detect multidimensional aspects and have an acceptable 
fidelity level (Marsh, 1987; Wachtel, 1998; Byrne şi Flood, 2003). There are other researches too that prove that 
these assessments contain a lot of subjectivity (Cashin, 1993; Feldman, 1993; Wachtel, 1995) and are inadequately 
used by the institution (Stringer and Finlay, 1993). The literature underlines, as well, that the students cannot assess 
all the aspects which are linked to the faculty or teachers achievements (Cashin, 1988; Centra, 1993; Seldin, 1993). 
In the essays the students had to write about the academic assessor they consider that the assessor has to be very 
well trained in the assessment domain (subject 2, 3, 22, 39, 51, 56, 61, 71, 73, 84, 86, 87). This means that the 
assessed wants to be assessed by persons who know to do very efficient didactic activities and who “can teach at the 
level of the assessment” (subject 17, 44).   
We noticed too that the assessor profile regarding its subjectivity is perceived differently by the ones with different 
performances. In order to verify this hypothesis we applied the Independent Sample T test. The results (p< 0,005) 
confirmed the fact that the students with averages better then 8,00 estimate significantly more objective the 
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assessment process, and those with averages under 8,00 think that the assessor is subjective. We see that t (907) = 
2,26, p =  0,001, meaning that the ones obtaining learning performances perceive the assessment as being more 
objective then those who have lower performances. In the qualitative interpretations on the essays the assessed 
underline that the assessor should be “a warm” person (subject 52, 72, 86) and “to be sever, but always correct” 
(subject 19, 32, 56, 72, 87). The assessor would better positive, professional, feed – back in order to encourage 
performance (Daresh, 1992). 
Another aspect that we wanted to study was the competences the academic assessor bases its assessment 
upon. We aimed at verifying next which of the five competences are assessed largely within the students’ academic 
assessment process. In order to do this we applied Friedman non-parametric test. 
Table 1. The results at Friedman Test for the comparison of the five competences assessment degree  
Assessed competences Ranks average Friedman Test results 
Information presentation 3.48  
χ2 (2) = 415.181 
p = 0.000 
Understanding and logic presentation 3.45 
Information applicability  2.96 
Creative problem solving 2.69 
Psychosocial competences 2.42 
 
According to the results obtained, the five assessed competences present significant differences regarding the 
extent to which they are assessed [χ2 (4) = 415.181, p < 0.05], meaning that the information presentation and their 
understanding and logic presentation are assessed the most, being followed by information applicability and creative 
problem solving and the less assessed being the psychosocial competences.  
We were interested in verifying if there are differences depending on the profile regarding to what extent the 
five competences are assessed. Thus, we applied the independent sample t test. Based on the statistical analysis 
significant statistic differences were shown at p d 0,05 regarding the profile variable with respect to the assessment 
degree of the creative problem solving [t (907) = 3.745, p < 0.05]  and psychosocial competences [t (907) = 7.827, p 
< 0.05], which were not observed in the case of information presentation [t (907) = 1.740, p = 0.082], information 
understanding and logic presentation  [t (907) = 0.741, p = 0.459]  and information applicability [t (907) = 0.924, p 
= 0.356]. Thus, the students estimate a larger degree of assessment for the competences creative problem solving 
and the psychosocial competences within the humanistic faculties, as compared to the realistic/technical profile 
ones. 
In the essay tests the students estimate that what the assessors should assess would be: „the solutions originality and 
the argumentation ability” (subject 9, 48, 66), the learning how to learn ability (subject 53) and to aim at the notions 
applicability not only the theory” (subject 51, 65, 71, 85).  
 
Conclusion and discussion  
 
This paper aims at sketching an academic assessors portrait as it is perceived by the students who are the ones 
benefiting of this process. We could find out that the assessors’ appreciation is different depending on the students’ 
performances. The ones having very good results estimate that the assessment and teaching are very good, while the 
ones with poor results consider that these are not so qualitative. The students estimate too, that the assessment is 
more objective or subjective depending on the performance level. The better students assert that the assessment is 
objective while the ones with bad results think that it has a great percentage of subjectivity. The students think that 
the academic assessor gives greater importance to information presentation and their understanding then to the 
creative problem solving and psychosocial competences. For these dimensions resulting from the quantitative 
analysis we found qualitative estimations in the essays the students wrote.  
The academic assessors profile can be designed based on these results but it can be done a more thorough profile 
based on other competences analysis of the assessor personality.   
For a qualitative assessment process the academic assessors would better diversify the assessment methods and 
include the new practices which bring compatibility between the profound learning and high competences 
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development: autonomy, group work, critic spirit (Brown at al., 1994; Dochy et al., 1999; Fallows & 
Chandramohan, 2001). The solutions could be: the use of self and peer assessment, global and not punctual 
assessment and the assessment using the competences as a way to improve nowadays difficulties in the field.  
We think that this assessment process can be improved by making the academic teacher conscious of the 
assessment’s role, its forms, and the psychological effects of the grade and the whole assessment process. These 
could be done by participating to training courses specific to academic teaching that underline the academic 
assessment.  
 
References  
Biggs, J. (1999). Teaching for Quality Learning at University: What The Student Does, Buckimgham: Society for 
Research into Higher Education & Open University Press. 
Boud, D. (1990). Assessment and the promotion of academic values, Studies in Higher Education, 15 (1), 101-111.  
Brown, G., Bull, J. şi Pendlebury, M. (1997). Assessing Student Learning in Higher Education, Londra: Routledge. 
Brown, Sally (2004). Assessment for learning. Learning and Teaching in Higher Education, Issue 1, pp. 81- 89.  
Byrne, M. & Flood, B. (2003) Assessing the teaching quality of accounting programs: An evaluation of the course 
experience questionnaire. Assessment & Evaluation in Higher Education, 28(2), 135-145. 
Cashin, W.E. (1998). Student rating of teaching: A summary of the research. Idea paper no. 20. Kansas. 
Centra, J. A. (1993). Reflective faculty evaluation: Enhancing teaching and determining faculty effectiveness. San 
Francisco: Jossey-Bass.  
Daresh, J. C. (1992). Impresions of school-based management: The Cincinnati story in Lane & Epps (eds.) 
Restructuring the schools: problems and prospects, Berkeley? McCutchan Publishing, 109-121.  
Dochy, F., Segers, M., & Buehl, M. (1999). The Relation Between Assessment Practices and Outcomens of Studies: 
The Case of Research on Prior knowledge. Review of Educational Research, 69, 2, 147-188. 
Entwistle, N. J. & Entwistle, A. C. (1991). Contrasting forms of understanding for degree examinations: The student 
experience and its implications. Higher Education, 22, 205-227. 
Fallows, S. & Chandramohan, B. (2001). Mutiple Approaches to Assessment: reflections on use of tutore, peer and 
self-assessment. Teaching in Higher Education, 6 (2), 229-246. 
Gibbs, G & Coffey, M. (2004). The impact of training of university teachers on their teaching skills, their approach 
to teaching and the approach to learning of their students, în rev. Active learning in higher education, vol. 5, 
London.  
Marsh, H. W. (1987). Students Evaluation of univeristy teaching: Research findings, methodological issues and 
directions for future research. International Journal of Educational Research, 11(3), 253-388.  
Marton, F. & Saljo, R. (1997). Approaches to learning, in F.Marton, D.Hounsell & Entwistle, N. (Eds), The 
experience of learning. Implications for teaching and studying in higher education. Edinburgh: Scottish Academic 
Press. 
Norton, L. (2007). Using assessment to promote quality learning in higher education, in Campbell, A. and Norton, 
L. (ed.) Learning, Teaching and Assessing in Higher Education: Developing Reflective Practice, (pp. 92 -101). 
Ramsden, P. (1991). A performance Indicator of Teaching Quality in Higher Education: the Cources Experience 
Questionar, în Studies in Higher Education, vol.16, nr. 2, pp. 129-150.  
Ramsden, P. (2003). Learning to teach in Higher Education, London: Routledge. 
Scallon; G. (2007). L'évaluation des aprentissages dans une approche par compéténces, Bruxelles: De Boeck.  
Seldin, P. (1993). The use and abuse of student rating of professors. The Chronicle of Higher Education, 39(3), 40.  
Stobart, G. and Gipps, C. (1997) Assessment: A Teacher's Guide to the Issues, 3rd Edition. London: Hodder and 
Stoughton. 
Stoica, A (2003). Evaluarea progresului şcolar - de la teorie la practică, Bucureşti: Humanitas. 
Taras, M. (2003). To Feedback or Not to Feedback in Student Self-assessment, and Evaluation in Higher Education, 
vol. 28, No. 5, 549 -565. 
Trotter, E. (2006). Student perceptions of continuous summative assessment, în vol. Assessment and Evaluation in 
Higher Education, vol. 31, nr. 5, pp. 505-521. 
Wachtel, H. (1998). Student evaluation of college teaching effectiveness: A brief review. Assessment & Evaluation 
in Higher Education, 23(2), 191-211.  
